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Objective: To describe the use of infographics in different areas of educational centers. 
Methodology: Mixed, descriptive, and non-experimental. Thirty-two research reports 
on the subject were retrieved. Also, examples of the different uses that educational 
institutions have made were identified. Results: The trend in research is to report on 
using infographics within the teaching-learning process. Although, the institutions 
have diversified their application in tutoring, institutional communication, and 
Schools for Parents. Conclusion: It is necessary to analyze the applications given in 
educational centers and encourage the use of interactive infographics.

Objetivo: Describir el uso de las infografías en diferentes área de los centros 
educativos. Metodología: Mixta, descriptiva y no experimental. Se recuperaron 32 
reportes de investigación sobre el tema. También, se identificaron ejemplos de los 
distintos usos que instituciones educativas han hecho. Resultados: La tendencia 
en investigación es reportar sobre el uso de la infografía dentro del proceso de 
enseñanza-aprendizaje. Aunque, las instituciones han diversificado su aplicación en 
la tutoría, la comunicación institucional y las Escuelas para Padres. Conclusión: Se 
requiere analizar las aplicaciones que se han dado en centros educativos e incentivar 
el uso de la infografía interactiva.
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1. Introduction

Through the development of new digital content, educational processes have become more flexible and 
participatory, but above all, motivating for students. Likewise, this has given growth to other classroom 
activities, such as research and creativity (Diaz-López, 2021). One of these contents is infographics, presented 

in analog, digital, and interactive formats. This format boomed in the 90s of the last century, acquiring great 
popularity due to its high degree of visibility (López et al., 2018). Moreover, since it extraordinarily presents texts 
compared to what had been consumed from printed formats and even from Web 1.0, it promotes interactivity, the 
use of hypertext, and personalization through multimedia (Rost, 2006).

As a resource for learning, infographics have shown clear signs of their efficiency, starting with the health field. 
The precision and ease of these visual elements allowed us to socialize information among medical professionals 
and their patients and relatives. Furthermore, the information exposed to the hearings has been presented 
according to the level of the hearings. Thus, the workers in this area could appreciate the advances in machinery, 
equipment, and medicines, among other data. Meanwhile, other infographics were enabled to promote Permanent 
Education in health (Sanz-Lorente & Castejón-Bolea, 2018; Dorneles-Lopes et al., 2020), with a more preventive 
approach for those who consult them.

Infographics display images and text, which, when structured in a certain way, present information about 
science, synthesizing complex concepts (Unsworth, 2021) and promoting the construction of meanings of the 
receivers and those who produce them. This multimodal text appears in various digital media and communication 
media, transcending as a journalistic genre and likely to be analyzed by the present discourse (Cocarelli & Ribeiro, 
2022). Moreover, as a teaching resource, it underpins the development of necessary skills for the digital age, such 
as those related to multimedia, digitality, communication, and computing (Aguirre et al., 2015), that is, a multi-
literacy approach.

In this context, teachers have been implementing infographics in the classroom, exposing their effectiveness 
as support for the fulfillment of learning objectives and purposes (Almunive & Alshammari, 2018; Alyahya, 2019; 
Alsheri & Ebaid, 2016; Baglama, 2017; Bradshaw & Porter, 2017; Becerra-Rodrígez et al., 2021; Bernal & Cedillo, 
2021; Bicon & Beneshti, 2022; Cavazos et al., 2021; Fadzil, 2018; Grieger & Leontyev, 2021; Intriago-Alcívar, 2017; 
Mata et al., 2020; Nhan & Yen, 2021; Rios Higuera et al., 2022); at the same time, it promotes critical thinking, 
audiovisual intelligence and other cognitive processes (Cheng et al., 2021; Dunlap & Lowenthal, 2016; Damayanov 
& Tsankov, 2018; Haksiza et al., 2021; Ismaeel & Al Mulhim, 2021; Nava et al., 2022; Shabak-Alrwele, 2017). 
Although, other modalities that can be given in educational centers have hardly been documented, focusing on 
the teaching-learning process, and leaving aside its potential use in the different areas of education. Thus, this 
document presents the revision of the application in these valuable didactic resources from the known cases and 
the work carried out in the institutions.

1.1. Educational infographic
The infographic is mainly integrated with a visual part, which ranges from illustrations, graphics, photographs, 
icons, or diagrams presented aesthetically (Lankow et al., 2012; Ru & Ming, 2014; Damyanov & Tsankov, 2018). 
Visual elements can be dynamic or static, being a means of interactive consultation for the receiver, as is the case 
with digital infographics (Bueno-Chuchuca}, 2022). The content is established according to a discursive logic that 
facilitates its understanding (Colle, 2004; Guzmán-Cedillo et al., 2015), and the information and knowledge in the 
form of stories, hypotheses, or facts that readers quickly decode, promoting formal or informal learning (Almunive 
& Alshammari, 2018; Mata-Santel et al., 2017; Villaplana, 2019). Palmucci (2017) states that infographics have 
two characteristic features, the informative-explanatory one, which refers to the possibility of explaining complex 
theoretical constructions, and the appellative-aesthetic one, which makes reading it pleasant; both traits are 
relevant to the teaching process.

However, it is not just a visual resource in which data provided by the teacher in a class is summarized; or a 
means to facilitate student learning by observing this format and decoding information given the meaning of its 
elements (Minervini, 2005; Palmucci, 2017). Students’ preference is usually a multimodal medium (Díaz-López, 
2021). It also implies effectively communicating knowledge, especially that which is complex for students, who 
at that moment are facing the infographic based on their cognitive development and prior knowledge (Intriago-
Alcívar et al., 2017; Oetting, 2015). Educative infographics are based on some theories Dunlap & Lowenthal (2016) 
have pointed out, such as the Theory of the superiority of the image or the Theory of dual coding. Likewise, the 
visual and synthetic value is recognized from learning theories such as Constructivism or Connectivism, or under 
the approach of multiple intelligences and communication modalities.

Furthermore, it is a learning strategy to increase different literacies such as traditional, digital (Smiciklas, 
2012), or audiovisual. Infographics must be built by answering fundamental questions about a critical concept 
–for example, what, who, when, where, and how–and adhere to a good design and ethical sense (Fazdil, 2018).
These graphics are aids that communicate complex content immediately from any area, from the social sciences
(Souza, 2016) to subjects in   exact sciences such as mathematics or physics. They are better understood from the
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exposition of processes in infographic support, which does not require more than an explanation that reading 
provides and that it is interpreted more, as mentioned by Texeira (2010) by a visual thought. Alsheri & Ebaid 
(2016) suggest contrasting the abstract meaning of these topics through infographics, especially in the early 
stages, so that from initial education, this resource supports the conditions so that students are not reluctant to 
study these sciences.

Although, didactic infographics can be applied in different areas of education. For example, considering that 
they can be classified according to the user’s needs, the structure they present, and the situation in which it is 
applied (Reinhardt, 2010). In addition to this, it can also be found in a static or interactive format. The interactive 
one can be an option that, in addition to providing much more information for the reader, allows them to know 
the evolution of an event or make comparisons, restarting their presentation as many times as they consider 
necessary. There are specifies characteristics of this type of infographic such as: 1) the information is organized 
with a particular criterion to show in a specific order the evolution or phases of a theme; 2) the data that is 
presented in the infographic is attractive to the reader, as it mixes with colors, images, and texts that change; and 
3) it simplifies large amounts of information on topics of daily life into a single multimedia resource (Alsheri & 
Ebaid, 2016).

2. Objectives and Methodology

2.1. Main Objective
Describe the use of infographics in the different areas of an educational center

2.2. Specific Objectives
1. State the use of infographics as a tool in the teaching-learning process.
2. Define the application of the infographic as a communication tool and extra educational services.

2.3. Methods and procedures
A mixed, descriptive, and non-experimental methodology was applied to achieve the research objectives. As 
part of the analysis, a literary review was carried out to retrieve research articles that addressed the use of 
infographics in the different areas of education. The search was carried out during the first quarter of 2022 in the 
DOAJ, Scielo, Redalyc, Dialnet, Google Scholar, Ebsco, and Jstor databases. The documents were selected based 
on keywords –alone and combined– such as Infographics, Education, Didactic Resources, School Parents, and 
Educational Center. The search horizon initially included only five years. However, it was extended once it was 
identified through the findings, some previously published articles that were repeatedly cited for their approach 
to educational infographics.

The chosen documents were reviewed, and their contents were revealed through an observation sheet. This 
way, it was possible to identify various Hispanic American authors’ contributions and applications on the subject. 
Likewise, this process allowed us to quantify the results obtained in this stage. Additionally, in this way, the use 
that the research articles mention has been given to the infographic was delimited.

Subsequently, some Internet sites were reviewed to recover infographics in which some of the uses given in 
the Educational Centers were observed. Finally, through an observation sheet, each piece of communication’s 
particular elements was analyzed to delimit their essential characteristics by exposing good practices in the 
schools and their convergence with the exposed by some authors.

3. Results
After the literary review, 32 research reports published in Spanish and English over 18 years were chosen. As can 
be seen in figure 1, there is a tendency to address the infographic and its relationship with education, starting in 
2015. However, since 2004, some works dealing with the subject have been detected. In contrast, in some years, 
no publications were registered with the proposed keywords.
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Figure 1. Production concentrate on the bases of scientific articles per year
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In general, in the Jstor repository, the least number of articles was located, not so in the Google Scholar base. 
Additionally, it stands out that Spain is the country that has analyzed this issue the most. On the other hand, 
countries such as Bolivia and Chile contributed to a lesser extent. Finally, Australia was the only English-speaking 
country in which an article related to the object of study of this research. For more information, review figure 2. 

Figure 2. Concentration of scientific articles in repositories by nationality of the authors
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3.1. Infographics in the teaching-learning process
From the bibliographic search that was carried out, various studies of the application of infographics in the 
classroom were located. Some authors take up the use and creation of these resources from the students’ 
perspective (Abio, 2014; Becerra-Rodríguez et al., 2021; Bernal-Gamboa & Guzman-Cedillo, 2021; Bicen & Beneshi, 
2022; Elaldı & Çifçi, 2021; García-González, 2022; Grieger & Leontyev, 2021; Guzma-Cedillo et al., 2015; Ismaeel 
& Al Mulhim, 2021; Macías et al., 2017; Minervini, 2015; Nhan & Yen, 2021; Nava-Rodríguez, 2022; Portillo, 2007; 
Ruiz-Ramírez, 2020; Valero & Morera, 2019; Unsworth, 2019; Weiner & Lorber, 2021), some from the perspective 
of teachers (Coscarelli & Ribeiro, 2022; Chaudhurry, 2019; Ríos-Higueras et al., 2022; Sanz-Lorente & Castejón, 
2018) and in others, both actors are considered (Diaz-López, 2021; Intriago-Alcívar et al., 2017). However, specific 
characteristics that have prevailed in the different studies stand out and are the subject of analysis in this section.

There are several benefits that infographics generate indirectly in the student body. Thus, collaborative work to 
create visual products promotes communication and social skills. For example, Díaz-López (2021) highlights that 
the academic work required for groups of students to create an infographic favors empowerment, self-control, 
self-confidence, negotiation skills, and conflict management. At the same time, it encourages that among peers, 
there is support to increase their qualifications for managing digital tools oriented to constructing infographics. 
On the other hand, Chaudhury (2019) asserts that the task of making infographics is an ideal activity to encourage 
students’ self-learning. This skill is a priority for modern work in the Knowledge Age.

Another aspect linked to infographics is motivation. It was found that the motivation of students to learn 
increased through infographics -what Nhan & Yen (2021) mention as learning based on infographics-. Furthermore, 
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the level of commitment and motivation of the student body is even higher if the infographic to be built is on a topic 
of interest (Polman & Gebre, 2015). So, motivation affects, of course, the quality of the product and the evaluation 
results. However, as Díaz-López (2021) clarifies, it requires teachers to recognize the value of infographics as an 
educational tool and be trained to include it in their didactic planning.

In general, the construction of the infographic implies that its creators must apply different cognitive processes. 
Nava-Rodríguez (2022) specifies that through synthesis, hierarchy, classification, and prioritization, students 
build new narratives that combine images and different languages –such as mathematics– to convey a theme. 
From an education 2.0 orientation, the infographic is an exercise that enables students to plan and organize to 
construct visual elements based on social learning. At the same time, it contributes to disseminating academic 
and scientific content by applying ethical principles such as mentioning information sources and presenting data 
clearly and objectively (Ruiz-Ramírez, 2020).

Regarding the impact that this tool has on the understanding of thematic content, some authors conclude 
that it facilitates the retention and appropriation of knowledge for all types of students, even those with lower 
school achievement (Alrwele, 2017; Baglama et al., 2017; Bernal Gamboa & Guzmán Cedillo, 2021; Elaldı & Çifçi, 
2021; Fazdil, 2018; Minervini, 2005; Valero-Sancho & Morera, 2019). Likewise, using infographics as a tool for 
reviewing, reinforcing, or expanding learning has been significant (Becerra et al., 2021; Macías-Castro et al., 2017; 
Sanz-Lorente & Castejón-Bolea, 2018). Even more convincing results have been shown when the infographic 
is interactive (Ismaeel & Al Mulhim, 2021). However, the choice and preparation of both types of infographics 
demand specific skills from the teacher (Coscarelli & Ribeiro, 2022; Intriago Alcívar et al., 2017), so their level of 
multi-literacy must be developed for these purposes.

A further application identified in the articles that made up the search is using infographics as a learning 
product to be evaluated, specifically, as part of a project in the classroom. Weiner & Lorber (2021) followed the 
construction of a digital infographic by students. Said infographic would be the presentation of results, after 
considering and solving, based on the scientific method, a research question. Due to the nature of the subject, the 
insertion of graphs was to demonstrate the main findings. These authors coincide with the methodology applied 
by Grieger & Leontyev (2021) since, in both cases, the infographics were developed through free access electronic 
sites, which would allow them to receive feedback from their teacher and make the appropriate modifications. 
Although, these last authors suggest the execution of the following phases to reach the concretion of this:

• Summarize and evaluate an existing infographic on the topic.
• Delve into the literature on the subject.
• Propose an infographic theme.
• Collect components for infographic.
• Analyze websites for infographic Creation.
• Create infographics and provide peer feedback on early drafts.
• Review infographics and provide final feedback.
• Publish infographics (Grieger & Leontyev, 2021, p. 1).
Regarding the evaluation of the infographic, García-González et al. (2022) propose applying a co-assessment

process in addition to hetero-assessment and self-assessment. According to the experience they carried out in the 
classroom, it turned out that the students had higher academic performance and proved to be more committed 
to their assessment process than when the teacher assigned only a grade. Although, special care must be taken in 
the evaluation instruments used to assess a didactic infographic. Guzmán-Cedillo et al. (2017) validated a rubric 
through expert judgment; It shows three levels of performance –from novice to expert– and nine dimensions to 
be evaluated. The delimitation of instruments helps to carry out an adequate evaluation and for the students to 
clearly identify the criteria they must follow for constructing their evaluative products.

3.2. Infographic for communication in the Educational Center and extra educative services
With the media convergence that has taken place in virtual spaces, users have left only part of a passive audience. 
Contrary to this, the netizen demands multimedia content that allows him to interact with it and modify it 
(Bueno-Chuchuca, 2022). This dynamic has even expanded to reach other audiences with special needs who 
seek resources they can consult, given their condition. Thus, infographics comply with the possibility of adapting 
to multiple contexts based on a precise theme representation (Palmucci, 2017; Valero-Sancho & Morera-Vidal, 
2019). Even more so, when certain utilities mentioned in figure X are distinguished, which are significant for the 
transmission of information not only in the academic or scientific sphere but for audiences in general.

Part of the literature review showed how institutions apply infographics as a format that presents information 
on the day-to-day of educational centers through the school newspaper. Ruiz-Ramírez (2020) points out that it 
is a digital tool that allows the school to be updated, as it helps to socialize information not only in an analog way 
but also in virtual spaces. In addition, it allows students to develop skills in producing, managing, and publishing 
content about the school. In addition to the above, Intriago-Alcívar et al. (2017) specify that the organizations’ 
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data can be concentrated in a schematic and attractive format, which is compatible with collaborative spaces or 
websites, while the infographic is, as such, an image.

On the other hand, Mata-Santel et al. (2020) recognize that infographics can be used in workshops on topics 
more focused on society. Although, constructing this resource requires interdisciplinary work to specify an 
infographic that disseminates social projects. In this sense, Saraza-Agudelo & Silva-Cañaveral (2015) emphasize 
that this resource must be implemented to promote social and cultural well-being in such a way that they are 
linked to campaigns that encourage an improved quality of life. Haksiz et al. (2021) state this proof of this, which 
reveals how users with special needs can better understand traffic signs through this visual resource, with positive 
results. This characteristic also applies to educational institutions, where infographics promote themes, such as 
the growth mindset (Cheng et al., 2021), health care, or violence prevention, towards the different actors involved 
in integrating educational communities. Figure 3 is a sample of how institutions take infographics that are not 
their own, but that help them promote good health practices during the pandemic, given the return to school. 

Figure 3. Infographic used by school by communicating a specific topic

Source: Chicatti-Espindola photo archive (2021).

In the review of the educational centers’ official electronic sites, those infographics intended for work in 
Schools for parents were also located. This visual modality constitutes an attractive way to expose topics of 
interest or problems that the institution is interested in addressing by those responsible for the students, in a 
simple language and format, by the user profile within the community. Likewise, this information can be sent to 
parents by traditional or digital means for consultation. In addition, it denotes the commitment that institutions 
have to their students. For example, figure 4 shows an infographic about tips for coping with children’s poor 
grades. This representation shows key points parents can consider reacting appropriately and support their 
children to improve their average.

Figure 4. Infographic used in School for Parents

Source: Centro Educativo La Paz (2021).
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On the other hand, some infographics have been designed to meet the academic needs of the student community 
from tutoring. Figure 5 shows an example of an infographic that seeks to guide the students on the processes they 
must carry out in extraordinary evaluations. This resource was published during the pandemic through social 
networks. In this, the specific steps for the fulfillment of the process are explained. Also, the resource provided the 
form of contact with the tutor. The combination of text and images makes the process that the student must carry 
out more understandable, remaining as a consultation document that provides the tutor with the orientation 
he or she needs to accomplish. In addition, it is a resource that has the advantage that it can be reused if the 
process does not change. For educational levels where the student is a minor, it can also be sent to the parents or 
guardians of the minor. It is essential to mention that the located infographics include a title and are organized 
logically. In addition, information is presented simply on the topic of interest to be understood by the educational 
community that consults it. It is possible that for its elaboration, an office automation program or application has 
been used for its construction.

Figure 5. Infographic used by tutoring

Source: Escuela Secundaria General Vespertina No. 28 (2021).

4. Discussion
Infographics applied to education are a trend in the classroom. The analyzed articles denote the effectiveness in 
the students is recognized a greater understanding of the different topics they may contain. The preceding is from 
mediating the increase in the grades obtained by the students after using this educational resource (Macías-Castro 
et al., 2017; Sanz-Lorente & Castejón-Bolea, 2018; Villaplana, 2019). has compared the retention of information 
that the student has for days, in contrast to oral presentations or the use of other visual resources such as slides 
(Bernal-Gamboa & Guzmán-Cedillo, 2021). However, there are still not many studies that allow us to share the 
minimum requirements to assess infographics as a learning product, as has been done by Guzmán-Cedillo et al. 
(2017). This orientation would greatly help teachers in their day to day.

Furthermore, the benefits of the infographic construction and coding work promote the use of higher mental 
operations for the assimilation of knowledge, as highlighted by some authors (Damynov & Tsankov, 2018; 
Díaz-López, 2021; Dorneles-Lópes; 2020; García-González, 2022; Grieger & Leontyev, 2021; Weiner & Lorber, 
2021). Additionally, these tasks help develop social, communication, management, and planning skills linked to 
collaborative work on analog and digital planes (Nava-Rodríguez, 2022; Ruiz-Ramírez, 2020).

The retrieved studies analyzed in this review show a tendency to document these advantages that the 
infographic presents for education, which should continue to be documented. Although, teachers must receive the 
necessary training to build their educational resources, as Alsheri & Ebaid (2016) already mentioned. Likewise, 
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they require knowing how to apply the infographic in educational planning for pre-training, training, and post-
training activities. At the same time, how should these uses be evaluated in the classroom.

On the other hand, the use of this visual resource as a support for educational organizations is glimpsed. 
The examples cited as communicative formats –such as tutoring and school for parents– are articulated from 
the general to the particular to make their content more accessible (Colle, 2004; Guzmán-Cedillo et al., 2015). 
Additionally, the readers, who are the different educational actors, can understand the message and even learn 
about what is exposed in these infographics, as cited by Almunive & Alshammari (2018) & Mata-Santel et al. 
(2020). It should be noted that, as in the case of using infographics in the classroom, many institutions are using 
this resource, empirically designing these contents. It seems that educational organizations have discovered how 
efficient their visibility and socialization can be (López et al., 2018), even more so, in the latter, with the start 
of the pandemic and the urgent need to provide information to the educational community through electronic 
media.

5. Conclusions
Through the literature review, it was possible to establish the research trend regarding infographics. The cited 
articles show the need to increase studies on this educational resource. Above all, at a time when this visual 
support is gaining strength. With this, there will be enough evidence to ensure that teachers properly develop 
its use in the classroom. Furthermore, students will benefit even more through resources that are not alien to 
them and capture their interests. This way, the specific objective 1 raised at the beginning of this investigation is 
covered.

In contrast, the review mentioned above allows us to point out that it seems that we are still in the first stage of 
inserting the infographic in other spaces and activities of educational centers. The applications shown are incipient, 
but it is worth recognizing the effort many institutions make today. Additionally, for future research, these uses must 
begin to be documented and analyzed, with the intention that those who use them, maximize the potential of these 
resources within their educational communities. Although some institutions have communication departments, 
knowledge of the design and proper use of infographics should be common knowledge. Furthermore, there is not 
a clear application of the interactive infographic; so, this is another opportunity area for studying by researchers 
in education. Thus, specific objective 2 is covered.

Based on this research’s findings, some essential steps are proposed to construct infographics that support 
educational centers in different areas.

• Establish the objective of the infographic, considering the use it will be given and the space in which it will
be shared. It is suggested to rely on experts on the subject to specify the content.

• As minimum elements, it is advisable to include a title, the central subject, 2 or 3 secondary ideas, easy-to-
read typography, images, authors, designers –if applicable– references, and reference sources.

• In addition, as part of the institution’s image, it is essential to include the name of the organization and its
logo.

• Avoid spelling and typographical errors and implement objective and inclusive language.
• The infographic must also consider the basis of the institutional philosophy and values and, at the same

time, be respectful of its educational community.
Additionally, if the institutions make infographics continuously, they must decide if there is a common thread 

between the themes or if they will be isolated products. For example, if it is part of an educational program, it will 
be pertinent to define the frequency with which the infographics will be socialized. In addition, in some cases, 
given the type of infographic, contact information can be included to provide information or go deeper into the 
subject.

By way of closing, this research allowed us to see how versatile the application of infographics can be in 
institutions that provide educational services, as stated in the general objective. However, the infographic is a 
resource that still has many applications. Therefore, we must be attentive to its proper use and avoid misinformation 
and citizens’ infoxication.



INFOGRAPHICS IMPLEMENTED BY EDUCATIVE INSTITUTIONS

References
Abio, G. (2014) Una aproximación a las infografías y su presencia en los libros de enseñanza de español para 

brasileños. Revista de Didáctica Español Lengua Extranjera, 18, https://www.redalyc.org/articulo.
oa?id=92152426001

Almunive, W. & Alshammari, A. (2018). Toward a framework for designing and developing educational infographics. 
In E. Langran & J. Borup (Eds.), Proceedings of Society for Information Technology & Teacher Education 
International Conference (pp. 288-292). Association for the Advancement of Computing in Education 
(AACE). https://www.learntechlib.org/primary/p/182538/

Alyahya, D. (2019). Infographics as a learning tool in higher education: The design process and perception of an 
instructional designer. International Journal of Learning, Teaching and Educational Research, 18(1), 1-15. 
https://orcid.org/10.26803/ijlter.18.1.

Aguirre, C., Menjívar, E. y Morales, H. (2015). Elaboración de infografías: hacia el desarrollo de competencias del 
siglo XXI. Diá-Logos, 15(9), 23-37. http://dx.doi.org/10.5377/dialogos.v0i15.2207

Alsheri, M. A., & Ebaid, M. (2016). The effectiveness of using interactive infographic at teaching mathematics in 
elementary school. British Journal of Education, 4(3), 1-8. https://tinyurl.com/2b43s8sy

Baglama, B., Yucesoy, Y., Uzunboylu, H., & Özcan, D., (2017). Can infographics facilitate the learning of individuals 
with mathematical learning difficulties?,  International Journal of Cognitive Research in Science, 
Engineering and Education, 5(2), 119-128. 0.5937/IJCRSEE1702119B

Bradshaw, M. & Porter, S. (2017). Infographics: A New Tool for the Nursing Classroom, Nurse Education, 42(2), 
57-59. 10.1097/NNE.000000000000031

Becerra-Rodríguez, D. F., Barreto-Tovar, C. H., Bernal-Torres, C. A., & Ordoñez, A. F. (2021). Lectura grupal 
e infografías en la enseñanza y el aprendizaje de contenidos de divulgación científica en el contexto 
universitario. Formación Universitaria, 14(2), 47–56. https://doi.bibliotecabuap.elogim.com/10.4067/
S0718-50062021000200047

Bernal-Gamboa, L. R., & Guzmán-Cedillo, Y. I.(2021). El impacto de las infografías en la retención de información 
por parte de estudiantes de psicología. Revista Colombiana de Educación, 1(83), 1-17. https://doi.
org/10.17227/rce.num83-10700

Bueno-Chuchuca, G. F. (2022). Observaciones al enfoque por competencias y su relación con la calidad 
educativa. Sophia, Colección de Filosofía de la Educación, 32, 93-117. https://www.redalyc.org/articulo.
oa?id=441869722002

Centro Educativo La Paz. (2021). 6 tips para saber afrontar una mala calificación de nuestros hijos. https://tinyurl.
com/2w24uhmw

Cheng, M. W. T., Leung, M. L. & Lau, J. CH. (2021). A review of growth mindset intervention in higher education: the 
case for infographics in cultivating mindset behaviors. Social Psychology of Education, 24, 1335–1362. 
https://doi.org/10.1007/s11218-021-09660-9

Chicatti-Espindola, L. F. (2021). Esc AEIOU2. https://tinyurl.com/yc8r9mtd
Chaudhury, S. R. (2019). Encouraging undergraduate students to ‘self-learn’ digital marketing using infographics: 

An exploratory study. Innovations in Education and Teaching International, 58(2), 207-2018. https://doi.
org/10.1080/14703297.2019.1706617

Colle, R. (2004). Infografia: Tipologias. Revista Latina de Comunicación Social, 7(58), 1-19. https://www.redalyc.
org/articulo.oa?id=81975801

Coscarelli, C. V. & Ribeiro, A.  E. ( 2022). Leitura e produção de infográficos em aulas de língua materna. Linguagem 
em (Dis)curso, 22(1), 87-104. https://doi.org/10.1590/1982-4017-220107-6821

Damyanov, I. & Tsankov, N. (2018). The role of infographics for the development of skills for cognitive modeling 
in education. IJET International Journal of Emerging Technologies in Learning, 13(1), 82-92. https://doi.
org/10.3991/ijet.v13i01.7541

Díaz-López, M. M. (2021). Aprendizaje significativo de bioseguridad a través de infografías interactivas. Educación 
Médica Superior, 35(2), 1–14. https://pesquisa.bvsalud.org/portal/resource/pt/biblio-1286225

Dorneles-Lopes, L., Martins-Prado, V., Silva-Morelato, C., Dos Santos-Nogueira, F., Monti-Fonseca, L. M., & Aukar-
De Camargo, R. A. (2020). Desarrollo de una infografía animada sobre Educación Permanente en Salud. 
Revista Latino-Americana de Enfermagem, 28, 2-13 https://doi.org/10.1590/1518-8345.3536.3311

Dunlap, J. C. & Lowenthal, P. R. (2016). Getting graphic about infographics: design lessons learned from popular 
infographics. Journal of Visual Literacy, 35(1), 45-59. https://doi.org/10.1080/1051144X.2016.1205832

Elaldı, Ş., & Çifçi, T. (2021). The effectiveness of using infographics on academic achievement: A meta-analysis 
and a meta-thematic analysis. Journal of Pedagogical Research, 5(4), 92-118. https://doi.org/10.33902/
JPR.2021473498

Escuela Secundaria General Vespertina No. 28. (2021). Examen de recuperación. https://tinyurl.com/2p8rw4bb
Fadzil, H. (2018). Designing infographics for the educational technology course: Perspectives of preservice 

science teachers. Journal of Baltic Science Education, 17(1), 8-18. https://www.proquest.com/



INFOGRAPHICS IMPLEMENTED BY EDUCATIVE INSTITUTIONS

docview/2343739621?pq-origsite=gscholar&fromopenview=true
García-González, F. J., Flores-Soler, J., Orgaz-Rivas, E., Giron, P. & Gonzáles-Sanavia, M. J. (2022). Experiencia de la 

creación de infografías para mejorar las competencias digitales en los futuros profesionales sanitarios. In 
L. Hernández-Yañez (Coord.), Jornada <<Aprendizaje Eficaz con TIC en la UCM>> (pp. 211-223). Ediciones 
Complutense. https://eprints.ucm.es/id/eprint/69766/1/Libro%20Aprendizaje%20eficaz.pdf

Grieger, K., & Leontyev, A. (2021). Student-Generated Infographics for Learning Green Chemistry and Developing 
Professional Skills. Journal of Chemical Education, 98(9), 2881–2891. https://doi.org/10.1021/acs.
jchemed.1c00446

Guzmán-Cedillo, Y. I., Lima-Villeda, N., & Meza-Cano, J. M. (2017). Diseño y confiabilidad de una rúbrica para 
evaluar infografías didácticas. Enseñanza &Amp; Teaching: Revista Interuniversitaria De Didáctica, 35(2), 
17–36. https://doi.org/10.14201/et20173521736

Haksiza, M., Akcameteb, G. & Demirokc M. S. (2021). Effectiveness of the Teaching Offered throughInfographics in 
Teaching Traffic Rules to Students with Intellectual Disability. Revista Argentina de Clínica Psicológica, 
XXX(1), 41-50. 10.24205/03276716.2020.2003

Intriago-Alcívar, G. C., Martínez-Vásquez, Á. B., Intriago-Alcívar, R. E., & Dahik-Cabrera, J. L. (2017). Infografía 
como método alternativo pedagógico para el aprendizaje en la educación superior. Revista Magazine de 
las Ciencias: Revista de Investigación e Innovación, 2(4), 67-76. https://revistas.utb.edu.ec/index.php/
magazine/article/view/382

Ismaeel, D., & Al Mulhim, E. (2021). The influence of interactive and static infographics on the academic 
achievement of reflective and impulsive students. Australasian Journal of Educational Technology, 37(1), 
147–162. https://doi.org/10.14742/ajet.6138

Lankow, J.; Ritchie, J.; & Crooks, R. (2012). Infographics: The Power of Visual Storytelling. Column Five Media, 1, 
19-33. 

López, Z., René, Y. & Rubio, A. (2018) Categorías infrografía / texto icónico en la información universitaria. Recus: 
Revista Electrónica Cooperación Universidad Sociedad, 3(3), 24-29 https://doi.org/10.33936/recus.
v3i3.1330

Mata-Santel, J., Ronquillo-Bolaños, A., & Méndez-Morales, E. (2020). La infografía didáctica, recurso en el desarrollo 
de contenidos educativos. Caso, Primera Infancia Puebla. Zincografía Revista de Comunicación y Diseño, 
4(8), 44-61. http://www.zincografia.cuaad.udg.mx/index.php/ZC/article/view/82

Minervini, M. A. (2005). La infografía como recurso didáctico. Revista Latina de Comunicación Social, 8(59), 1-11. 
https://www.revistalatinacs.org/200506minervini.pdf

Nhan, L., & Yen, P. (2021). The impact of using infographics to teach grammar on efl students’ learning motivation. 
European Journal of Foreign Language Teaching, 5(5), 85-102. http://dx.doi.org/10.46827/ejfl.v5i5.3919

Palmucci, D. (2017) Las infografías, nuevos espacios de lectura para el discurso científico-pedagógico. Discurso & 
Sociedad, 11(2), 262-288.

Polman, J. L., & Gebre, E. H. (2015). Towards critical appraisal of infographics as scientific inscriptions. Journal of 
Research ins Science Teaching, 52(6), 868-893. https://doi.org/10.1002/tea.21225

Reinhardt, N. (2010). Infografía didáctica: Producción interdisciplinaria de infografías didácticas para la diversidad 
cultural. Cuadernos del Centro de Estudios en Diseño y Comunicación. Ensayos, 11(31), 119-191. http://
www.scielo.org.ar/pdf/ccedce/n31/n31a03.pdf

Rost, A. (2006). La interactividad en el periódico digital. [Doctoral Thesis] Universitat Autònoma de Barcelona. 
Thesis and Dissertation Repository. https://tinyurl.com/2p9ymbt7

Ru, G., & Ming, Z. (2014). Infographics applied in design education. Advanced Research and Technology in Industry 
Applications (WARTIA), 984-986. 10.1109/WARTIA.2014.6976439

Ruiz-Ramírez, M. (2020). La infografía digital periodística y su aporte a la prensa escolar. Kepes, 17(21), 395–435. 
https://doi.org/10.17151/kepes.2020.17.21.14

Sanz-Lorente, M. & Castejón-Bolea, R. (2018). Infografías en las ciencias de la salud: aplicación al cuidado 
domiciliario.  HAD: Hospital a Domicilio, 2(2), 27-38.  http://doi.org/10.22585/hospdomic.v2i2.44

Saraza-Agudelo, L. M., & Silva-Cañaveral, S. J. (2015). Infografías interactivas: un recurso socioeducativo. Revista 
Kepes, 12(2), 285–303. https://10.17151/kepes.2015.12.12.14

Shabak-Alrwele, N. (2017). Effects of infographics on student achievement and students’perceptions of the 
impacts of infographics. Journal of Education and Human Development, 6(3), 104-117. http://jehdnet.
com/vol-6-no-3-september-2017-jehd

Smiciklas, M. (2012). The power of infographics: Using pictures to communicate and connect with your audiences. 
Que Publishing.

Souza, J., (2016). Infographics: Ways of Seeing and Reading Science in Media. Bakhtiniana: Revista de Estudos do 
Discurso, 11(2), 190-206. 10.1590/2176-457323502

Teixeira, T. (2010). Infografia e jornalismo: conceitos, análises e perspectivas. EDUFBA.



INFOGRAPHICS IMPLEMENTED BY EDUCATIVE INSTITUTIONS

Unsworth, L. (2021). Infografías científicas en secundaria: complejos de significados multimodales en ensambles 
compuestos verbales-visuales. Pensamiento Educativo, 58(2), 1–19. https://doi.org/10.7764/
PEL.58.2.2021.9

Valero-Sancho, J. L. & Morera-Vidal, F. (2019). La visualización infográfica: estudio de su eficacia en la 
interpretación de audiencias activas. Estudios Sobre El Mensaje Periodístico, 25(2), 1153–1170. https://
doi.bibliotecabuap.elogim.com/10.5209/esmp.64831

Villaplana, Á. (2019). Las infografías como innovación en los artículos científicos: valoración de la comunidad 
científica. Enseñanza & Teaching: Revista Interuniversitaria de Didáctica, 37(1), 103-121. https://doi.
org/10.14201/et2019371103121


